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PG Research in Music Education Symposium: Schedule  
10am – 4pm Friday 30 October 2020 in the Music Faculty, Greenwich and on the Zoom platform.  

Room 157 King Charles Court, Old Royal Naval College 

 

ABSTRACTS 

New Perspectives from International and Dialogic Projects 
Catherine Scott-Burt: Youth voice in the UK youth orchestra 

 My personal project discussed the contemporary UK Youth Orchestra, focussing on youth voice and 
creativity within an established orchestral structure. Although there is little recent academic research 
on the contemporary UK Youth Orchestra, it is an entity important to many artistic and educational 
organisations, as well as to young musicians and their families. The traditional hierarchical model that 

10am                     Introduction: Tim Palmer, Head of Music Education 
 

10.05am                   New Perspectives from International and Dialogic Projects 
Catherine Scott-Burt Youth voice in the UK youth orchestra 
Joseph Wilson Johnson  Metacognitive strategies in music learning in an Indian residential school 
Gigi Chi Ying Lam Breaking the hegemony in the music classroom: a case study of teacher-

musician collaboration 

  
11.15am                   Tea, coffee & refreshments 
  

11.30am                   New Perspectives in Instrumental Teaching  
Steven Cupitt Accessing and exploring the ‘knowing-doing’ of expert performer-

teachers in order to develop new pedagogical insights 
Maria Palazian ‘Palpazouni Scales’ - teaching piano scale fingering through encounter 

based learning 
Jessamy Robinson Action research approaches to a new piccolo method book.  

  
12.45pm                   Lunch 
  

1.45pm                     New Perspectives from Community Music & Adult Education 
Catherine Birch Trauma-informed practice as a theoretical framework 
Jo Gibson Community music and cultural democracy 
Gemma Storr Teaching music remotely during Covid-19: Exploring platforms, 

pedagogies, limitations and opportunities.  

  
3pm                           Tea, coffee & refreshments 
  

3.15pm                     New Perspectives with Children & Young People with Special Needs 
Kirsty Mees Sensory considerations in the musical experiences of children with 

autism spectrum disorder 
Ryan Humphrey  
 

Ownership, empowerment and transformation within community music 
discourse  

Amy Johnston Evaluating the impact of a skills-based intervention on the readiness of 
generalist teachers in special schools to teach music 
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echoes the top-down organisation of a professional orchestra is under pressure from all sides, as 
funding is scarce and fewer orchestral instruments (especially ‘minority instruments’) are being taught 
and played in mainstream schools. The study looks at the Youth Orchestra as it stands today, at how 
traditional models are maintained (and why they remain allied to that model) and evidences the seeds 
of innovation and a focus on creativity. Through listening to what young musicians thought of their 
Youth Orchestras, and whether or not their voice and ideas are listened to by the managing 
organisations, a diverse picture is found in current provision. There is great artistic success at national 
level, and intense competition to win places in those ensembles, but even regional orchestras struggle 
to balance instrumental forces now, and local orchestras are dwindling in many areas. An argument 
emerges that by incorporating more student voice and creative challenge, youth orchestras can 
promote greater engagement and may better prepare young musicians for an imagined future 
orchestral profession that has greater potential to connect with new audiences. 

 

Joseph Wilson Johnson: Metacognitive strategies in music learning in an Indian residential school 

 How effective are metacognitive strategies in music learning in a residential school? This paper 
presents through a case study a framework to motivate students by using meta-cognitive strategies. 
The paper, using questions modelled from the Metacognitive Awareness Inventory (MAI), (G. Schraw 
and R. S. Dennison, 1994), maps them against themes from Knowledge about Cognition and Regulation 
of Cognition to arrive at the following conclusion - students use metacognitive strategies to learn music 
more effectively. It shows that teachers can successfully transfer awareness of their own 
metacognition into approaches for teaching. Teachers can design high-quality learning experiences for 
students thereby teaching higher-order thinking skills effectively in the classroom. It also helps the 
reader to understand that music teaching and learning can help develop metacognitive strategies 
when applied in parallel with delivering academic subjects. Finally, this paper also presents the 
challenges faced by the researcher in conducting such a case study done in a period of four months in 
a residential school in India. This study might help future researchers and give insight to policy makers 
for designing an effective curriculum. 

 

Gigi Chi Ying Lam: Breaking the hegemony in the music classroom: a case study of teacher-musician 
collaboration 

In Hong Kong, Western music has been a focus on the official curriculum before 1997 (Curriculum 
Development Committee, 1983, 1987; Leung, 2000a). Since the 1997 handover of Hong Kong, local 
music education has been experiencing a challenge in its efforts to integrate various cultures. Schools 
are now encouraged to emphasize local traditions through learning the national anthem to help 
increase students’ patriotism. For example, Cantonese opera has been adopted in school teaching and 
considered as a useful learning experience for nurturing Chinese culture. 

However, Hong Kong students tend not to be very highly motivated to learn about it. Perhaps this is 
due to a conflict between their social identity and traditional image of this somewhat old-fashioned 
genre. Not only students but teachers also are lack of teaching motivation and confidence toward 
traditional ethnic music as most of their training is based in Western Arts music (Leung, 2014). Many 
regards Western music is being considered as ‘civilized’ and ‘refined’ while traditional Chinese music 
has a general perception of being ‘outdated’ and ‘old-fashioned’. By continuing teaching and studying 
in favour of Western Arts music languages and literature, we served to reproduce the existing cultural 
hegemony (Wright, 2018). 

Guiding by a Freirian’s perspective (Freire, 1970), this paper demonstrates a case study of a dialogic 
teacher-musician collaboration in the school music classroom. Teacher-musician develops respectful 
and equity-based partnerships to tackle these political challenges and to break the hegemony in the 
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school. Building on a school’s institutional and pedagogical functions, both teachers and musician’s 
perspectives with insights on their roles and practices in meeting these political and social aims will be 
discussed. This paper concludes by illustrating and reflecting aspects of positive alternatives to music 
education, an emancipatory, hegemony-free and meaningful music-making experience. 

 

New Perspectives in Instrumental Teaching 
Steven Cupitt: Accessing and exploring the ‘knowing-doing’ of expert performer-teachers in order to 
develop new pedagogical insights 

In the world of flute teaching there is a predominance of pedagogical materials and approaches 
authored by eminent players and teachers which are based on how they themselves play and were 
taught. In addition, one-to one teaching with eminent players and teachers is highly selective; it takes 
place behind closed doors and is rarely documented. This research aims to access and document the 
practices of expert performer-teachers by creating a space in which participant-researcher and 
professional practitioner can work together and collaborate in the process of articulating hitherto 
undocumented knowledge. This newly documented knowledge is then synthesised to create a body 
of new, research-based pedagogical materials and approaches designed to be used by students and 
teachers to facilitate a heuristic exploration of the issues relating to tone and timbre in flute playing. 
This investigation asks: how can pedagogy and artistic practice be developed by accessing, exploring 
and articulating the ‘knowing-doing’ of expert performer-teachers in order to provide new insights 
into tone and timbre? I investigate the commonalities that expert performer-teachers have in the way 
that tone production is understood, developed, and utilised and how varied practices are in this area 
in order to generate a variety of avenues by which students can engage in a heuristic exploration of 
the issues in pursuit of developing autonomy, authenticity, individuality and emancipation as learners 
and artists. 

 

Maria Palazian: ‘Palpazouni Scales’ - teaching piano scale fingering through encounter based learning 

Palpazouni Scales website that focuses on teaching scale fingering through encounter-based learning 
presents the process of an action research project. This project started four years ago as an 
intervention tool with a single student, who had problems recognizing and differentiating her finger 
numbers, and to whom it was challenging to teach the scales and arpeggios. The project is about 
teaching scales with different methods that focus on teaching fingering without using finger numbers 
and through discovery and exploratory learning. The scales and arpeggios used in this project belong 
to the major and harmonic minor scales categories. Thus, after studying and investigating the 
fingerings of scales and arpeggios, six methods were created for scales and a method specific for a set 
of rules for arpeggios. Teaching scales for some teachers is frustrating and time-consuming. Four 
teachers participated in the action research, in cycle three, which consisted of six weeks of teaching. 
The participant teachers used the website to navigate and discover these methods, where no further 
explanation was given on how to use the website.   
 
Furthermore, the action research had other participants, a group of piano teachers from Junior Trinity 
and piano students from the Trinity Laban Keyboard Department. These participants evaluated the 
website by looking at its design, navigation, and content, and completing a survey. In total, the project 
had three cycles of planning, acting, observing, and reflecting for both the practice and the website. 
Some suggestions and recommendations were taken into consideration, and some adjustments and 
refinements were accomplished. The project will expand in the future to include different methods for 
other types of scales. 
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Jessamy Robinson: Action research approaches to a new piccolo method book. 
 
This project allowed me to explore how the intermediate flautist can transfer skills over to the piccolo 
in a mindful and skilful way, avoiding the tension, tightness and fear of intonation sometimes 
associated with learning the piccolo. Online resources such as videos are provided to give students the 
model they often lack with the piccolo; these encourage practice when lesson time on the instrument 
may be limited.  I used action research cycles to reflect at each stage of the process. This methodology 
allowed me to question my assumptions as a participant in the research and as an educator and piccolo 
player. The focus of the research was to explore the potential of the beginner piccolo playing, rather 
than simply problem solving. Initial and follow up questions helped define the research process and 
shape the learner-led resource. I wanted to steer away from the orchestral focussed professional 
literature to explore simpler elements of technique.  
 
In giving me a teaching resource to use with my students, this project also encouraged me to analyse 
my own practice and approach to the instrument. I found there is a lot to be learned from singers; 
both flute and piccolo tone benefits from engaging the body to support and resonate. Many areas of 
playing the piccolo are connected; for example, practising breath control is to also practise resonance, 
intonation and posture. Active listening and body awareness have a huge impact on playing, helping 
to combat the tension and lack of confidence commonly felt by new players.  

 

New Perspectives from Community Music & Adult Education 
Catherine Birch: Trauma-informed practice as a theoretical framework 

This presentation will give an overview of trauma-informed practice as a theoretical framework in 
which models of practice can be situated. Distinctions between the therapeutic practices used by 
community musicians and those of music therapists will be made clear, and the notion of trauma-
informed practice explored as a tool in trauma recovery.   

Using the lens of the York St John University (YSJU) Prison Partnership Project, both theoretical and 
practical elements will be unpacked. The singing and song writing part of the YSJU Prison Partnership 
Project, has been running for two years, with the core values of trauma-informed practice (safety, 
collaboration, empowerment, trustworthiness and choice) foundational to facilitation of the workshop 
sessions. Working with women in a maximum security criminal justice setting, who are known to have 
experienced trauma, staff and student practitioners need to develop their understanding of the body’s 
response to trauma, potential trigger points for the women and therefore how to be continually 
reflexive and responsive in adapting to participants’ needs. 

In a workshop space where profound social barriers exist, approaches to practice that enable both 
inclusion and diversity will be examined with opportunity for wider reflection and discussion. 

 

Jo Gibson: Community music and cultural democracy 

In this presentation, I consider the community musician’s practice as an expression of cultural 
democracy (Higgins, 2012; Bartleet & Higgins, 2018). Over thirty years ago, the campaign for cultural 
democracy (Battersby, 1981; Kelly, 1984) contributed to the development of community music in the 
UK as politically and socially engaged. Working towards equity, community musicians sought 
participative and inclusive music-making practices whereby all people could enjoy self-expression, 
access to resources, and community. Thirty years on, as: cultural inequality maintains; community 
musicians continue to present participatory and inclusive practices; cultural democracy discourse has 
seen a recent resurgence (Jeffers & Moriarty, 2017; Wilson, Gross, & Bull, 2017; Hadley & Belfiore, 
2018; Mantie, 2018; Movement for Cultural Democracy, 2019); and Arts Council England offers a guide 
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to cultural democracy in practice (64 Million Artists with Arts Council England, 2018), I suggest it is 
timely to reconsider community music and cultural democracy. I draw on my PhD research, 
undertaken through a Practice as Research strategy, to consider tensions between community music 
as aspiring to, and informed by, cultural democracy, whilst simultaneously being a practice that 
operates through participant-opt in to existing structures. I offer audio and visual examples of music 
co-creation with diverse groups and communities carried out for this study, to suggest that community 
music as an expression of cultural democracy, and the equity it strives towards, remains to come. 
Finally, I seek conversation through this session, and the wider symposium, to explore possibilities for 
social justice and diversity in music education and participatory music-making practices guided by 
cultural democracy. 
 
 
Gemma Storr: Teaching music remotely during Covid-19: Exploring platforms, pedagogies, limitations 
and opportunities.  
 
This report details an action research project devised during the 2020 Covid-19 lockdown with a vocal 
student wanting to learn ‘Harmonising’ by ear.  Traditionally, this is a situated learning practice passed 
on informally through contextual immersion, imitation, and participation. However, singing’s status as 
a ‘super spreader’ of Covid-19 made distance learning a new necessity. Transitioning to teaching 
exclusively online presents challenges, chiefly the sound transmission limitations that prevent 
spontaneous collaborative music making. With minimal difference in latency levels between 
applications, we choose ‘Zoom’ for its advanced audio settings. Despite minimal existing research in 
this area we found Mishra and Koehler’s TPACK model (‘Technological + Pedagagogical + Content 
Knowledge’) helpful in planning activities and assessing their efficacy. We found that ‘flipped’ learning 
with combined asynchronous and synchronous methods was an acceptable substitute for in person 
lessons, and prompted new insight into our learning partnership. 
 
 

New Perspectives with Children & Young People with Special Needs 
 
Kirsty Mees: Sensory considerations in the musical experiences of children with autism spectrum 
disorder 
 
Autism Spectrum Disorder (ASD) is an umbrella term used to describe a distinct set of behavioural and 
developmental characteristics which can impact an individual’s social and communication skills and 
how they process information. Children with ASD often experience difficulties with social skills, 
communication and language, restricted and repetitive behaviours, and unusual sensory responses. 
The purpose of this study was to consider sensory responses and sensitivities and how they may 
present in the musical experiences of children with ASD. Children with ASD are often described as 
having an affinity for music and find musical experiences rewarding and engaging. This study explored 
the potential for new musical learning with reference to engagement and sensory response. It also 
considered what role the music practitioner may play and effective practise. 
 
Video Data was collected during 5 consecutive music sessions for 5 children aged between 3 and 7 
years, with two of the five participants described in the results. Data was coded using thematic analysis 
and reflection on the sensory behaviours, levels of engagement and music learning of the participants. 
Effective practise of the music practitioner was also analysed within each of these areas. Results 
suggest that sensory responses and sensitivities are embedded in how children with ASD engage and 
may present differently in the music environment, however, remain prominent in the child’s 
interactions. Music may provide the foundations for individuals with ASD to incorporate, regulate or 
‘accommodate’ their sensory sensitivities into their musical responses and engage successfully. 
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Engagement was found to be fundamental in achieving new musical learning. The results also highlight 
the fundamental role of the music practitioner in supporting the accommodation of sensory 
sensitivities to promote engagement and musical learning. A model was developed providing insight 
into how music practitioners may approach working with children with ASD, supporting musical 
learning. 
 
 
Ryan Humphrey: Ownership, empowerment and transformation within community music discourse 
 
Ownership, empowerment and transformation are often drawn upon as being critical elements of the 
music-making process. Tim Joss (1994), for instance, proposes that the role of the community musician 
was to develop an empowering space that enabled participants to take the lead in the creation of work 
that responded to their needs. Similarly, Brydie-Leigh Bartleet and Lee Higgins (2018) outline that a 
theoretical cornerstone to community music is transformation which may be personal or 
social. Although these three concepts have become common phrases within our discourse, there is a 
lacking exploration of how these three concepts are manifesting within practice and the impacts that 
these may have for participants. Using Norman Fairclough's (2001) framework of discourse being the 
interaction of language and action to gain meaning, this presentation aims to explore how these three 
concepts are being operationalised through a case study strategy examining a music project working 
with young people living with special educational needs.   
 
Three questions guide this presentation;  
1) How does a community music project employ the terms ownership, empowerment and 
transformation? 
2) What constitutes as a form of ownership/ empowerment/ transformation, and how are musicians 
supporting these concepts within their practice?  
3) To what extent does a music project offer ownership, empowerment and transformation for 
participants, and what are the implications of doing so? 
 
It is hoped that this presentation will provoke further discussions on our use of language within the 
field and how this may impact how we describe or enact parts of our practice.  
 
 
Amy Johnson: Evaluating the impact of a skills-based intervention on the readiness of generalist 
teachers in special schools to teach music 
 
There is a real lack of research-informed music education discussion focusing on pedagogy led by the 
generalist teacher in special schools, including how teachers approach and feel about this aspect of 
their practice (Ockelford & Markou, 2012). This thesis therefore examines the experiences, 
perceptions and feelings four generalist teachers in a special school in England have when teaching 
music. It also explores their competency and confidence gain as a result of their engagement with a 
skills-based intervention, led by the researcher acting in a mentor capacity, within the theoretical 
framework of ethnomethodology. Analysis of qualitative data is used to track and record the personal 
experiences of the study’s participants. The longitudinal study involved four phases of data collection 
that employed various tools to collect this data including a survey, a timeline and ‘river’ of music 
experience, interviews, focus group discussions, classroom observations and corridor memos. The 
study was constructionist and interpretive in its approach and in its use of methods, establishing the 
significance of its essential criteria: that the voice of individual participants was represented and that 
the researcher, as mentor, offered bespoke and tailored support to the participants. Theoretical 
underpinning of learner-centred theory and grounded theory was key in order to meet this essential 
criteria. A tentative first review of data relating to two of the participants illustrates that although 
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competency and confidence gains are achievable as a result of the mentoring model, securing higher 
levels of self-efficacy long-term is difficult amidst deeply-embedded beliefs about musicality and 
musicianship. 
 
 
 
 

BIOGRAPHIES: 
 
Catherine Birch is a Senior Lecturer in Music at York St. John University, UK, heading up the 
undergraduate Community Music programme. She is a regular practitioner for the York St. John Prison 
Partnership Project, facilitating weekly singing and song-writing sessions at HMP New Hall. As a 
community musician, Catherine works primarily as a vocal leader, and has worked with all ages across 
the education sector as well as in community settings. Catherine is currently a PhD researcher through 
the International Centre for Community Music (ICCM), supervised by Professor Lee Higgins. The central 
research theme explores how working in a trauma-informed way, and particularly using the voice in 
singing and song writing, can be impactful as a tool in trauma recovery. 
 
Steven Cupitt read music at the University of Huddersfield, specialising in performance and 
composition, where he developed an interest in contemporary music, fed especially by the 
Huddersfield Contemporary Music Festival, in which he made several appearances. On graduating 
from Huddersfield, Steven spent two years studying flute at Trinity College of Music, London 
graduating with the Postgraduate Certificate in Performance and winning both the Dame Ruth Railton 
Woodwind Prize and the Principals Prize.  He then completed the Master of Music degree at 
Goldsmiths’ College, University of London, studying with a number of the leading British flautists. 

As a freelance flute player, he has performed extensively in the fields of orchestral music, chamber 
music, contemporary music and as a soloist. In recent years teaching has become the focus of Steven’s 
career. He has worked as both an instrumental teacher in and around London and as a qualified 
classroom practitioner as Head of Music in several schools, including 10 years working in Valencia, 
Spain. In 2019 Steven returned to the conservatoire setting and to doctoral level study, combining his 
interests in both performance and pedagogy and embarking on an investigation into tone and timbre 
within flute playing, working with a number of expert performer-teachers to explore and document 
their practices, and using this knowledge to synthesise new pedagogical approaches and materials 
designed to enable students and teachers to heuristically explore for themselves a range of issues 
relating to developing tone and timbre in their own practice. 

Jo Gibson is research associate at The International Centre for Community Music, York St John 
University, UK. She recently completed her PhD which explored the role of the community musician in 
music-making with individuals and groups through a Practice as Research strategy. Her research 
interests include approaches to music co-creation, cultural democracy and the community musician-
participant interrelationship. As a community musician, Jo has led creative music-making projects 
across the education sector, in community centres, health settings and for arts organisations including 
orchestras and galleries. 
 

Ryan Humphrey is currently undertaking a PhD at York St John exploring how the concepts of 
ownership, empowerment and transformation are being operationalised within community music 
discourse. Prior to this, Ryan completed a masters by research that explored the impact that music-
making had for looked after children at York St John. Outside of his university career Ryan also works 
as a community musician delivering a range of music-making workshops ranging from early years 
sessions to sessions working with adults over 55-year of age. He has a passion for delivering workshops 
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with children facing challenging circumstances and has led on several projects working with looked 
after children and children living with special educational needs. 
 
Amy Johnston is a doctoral student at the University of Reading. Here, she is studying for a 
professional doctorate in education (EdD), the working title of her thesis being: Evaluating the impact 
of a skills-based intervention on the readiness of generalist teachers in special schools to teach music. 
Amy’s inspiration for this project was drawn from over a decade of music teaching experience in 
special schools, during which time she witnessed how fearful some of her non-music specialist 
(generalist) colleagues had become of teaching music, despite music being such a prevalent part of 
everyday life for most people. Prior to embarking upon a doctorate degree, Amy completed a Masters 
in Teaching and Learning at The University of Manchester, and is currently the Deputy Headteacher of 
a large primary special school in the north of England. Although slightly neglected due to study and 
work commitments, Amy plays the flute and piano! Amy is currently an EdD student in her fifth year 
of study at the University of Reading and hopes to submit her thesis in early 2021. 
 
Johnson J W is a music educator working at The Doon School, Dehradun, India. He recently completed 
his Masters (The Teaching Musician) at the Trinity Conservatoire of Music and Dance, London. He 
teaches piano and singing at the school and is also delivering the IGCSE Western Music Syllabus. He 
has a Licentiate of the London College of Music (LLCM) in Music Theatre and DipLCM in Piano 
Performance, Piano Teaching and Singing teaching to his credit. In India, he has performed across the 
country in major venues and to his credit has performed in a Musical and an Opera. Abroad, he has 
performed in Thailand with the YES Academy and at venues in Germany as well. 
 
Gigi Chi Ying Lam is a musician-educator whose professional portfolio includes performance, 
composition, teaching, organisational development, event management and research. She has 
performed across London, Rotterdam and Hong Kong as a theatre musician and song-writer. She was 
an arts administrator and primary school music teacher before she started her doctoral study at Royal 
College of Music, London. Her primary research interest is around developing an understanding of 
community music practice in school music education, and the transferability of the practice to other 
professional domains, especially in NCS (non-Chinese speaking) language learning context. 

Kirsty Mees is the Director of Music Making SENse which is dedicated to providing accessible and 
inspiring music education programmes for children with additional learning needs. Beyond Music 
Making SENse Kirsty is also the Director of Kidz Live, using her experience as a musician and performer 
to provide live musical experiences for all ages - including early years and opportunities for young 
people to perform in a live band. Kirsty is also the Singing Coordinator for Lambeth Music Service which 
involves preparing, arranging, and conducting singing concerts with over 1800 Lambeth Primary School 
children at the Royal Festival Hall. Kirsty is particularly interested in developing strategies and 
experiences to support individuals with additional learning needs, extending their musical 
development through ensemble music-making and performance. 
 
Maria Palazian is an Armenian/Lebanese pianist, who started playing the piano when she was five 
years old, and her first teacher was her mother. Later, she continued her studies with professional 
teachers in the Lebanese National Higher Conservatory (LNHC) with whom she learned the basic piano 
techniques and played a collection of pieces that made her have a deeper interest in and seek a deeper 
understanding of music. Along her musical journey, she studied Education emphasis math and sciences 
at Haigazian University in Lebanon. Besides her studies at LNHC, she has also had the privilege of 
working with different conductors and accompanying different choirs. She has been the accompanist 
of the “Shnorhali” choir of the Armenian Catholicosate and the “Fayha” Choir. In the past few years, 
as a soloist or accompanist, she has performed in different venues in Lebanon and London. In the 
beginning of 2020, she finished her master’s degree in Music Education and Piano Performance from 
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Trinity Laban Conservatoire of Music and Dance. Studying at Trinity helped her to have a further 
understanding of music education in relation to the child’s development and pedagogy. 
 
Jessamy Robinson is a flute and piccolo player and teacher. With Masters and Honours degrees from 
Trinity Laban Conservatoire, she has years of solo, orchestral and chamber music experience.  
She has played in Vienna, Karlsruhe, Speyer and the Edinburgh Fringe as well as countless venues 
across the capital. She has appeared in concerts alongside players from the Royal Philharmonic and 
Bournemouth Orchestras and studied with many influential flautists including Wissam Boustany, 
Margaret Campbell, Julian Coward and Anna Noakes. Jessamy loves to collaborate with other 
musicians and has worked closely with composers and dancers. Her personal mission is to share her 
passion for the flute and piccolo and to help make classical music accessible to all. A passionate 
advocate of music education, trained at Spitalfields Music Skills Lab, she supports music service 
performances, has taught at several music schools and academies and has enjoyed working on many 
outreach and creative education projects. 
 
Cathy Scott-Burt studied violin with Sophie Langdon at Trinity College of Music, subsequently joining 
the CBSO in Birmingham under the direction of Sir Simon Rattle. After 15 years of full-time orchestral 
playing, where she also led many education projects and chaired the players committee, she retrained 
as a secondary music teacher, ending up in charge of academic music in a large independent school in 
the midlands. Her Trinity Laban ‘Teaching Musician’ MA sent her in a new direction again and she now 
combines some freelance performance with teaching and project-management for a music service, as 
well as teaching and coaching at Junior Royal Academy of Music, providing some forum support for 
The Teaching Musician and examining for Pearson Edexcel. 
 
Gemma Storr is a music leader and composer specialising in devised multi-disciplinary projects, 
ensemble improvisation, and community music. Her creative collaborative performance and 
interactive music installations saw her the recipient of the Headley Fellowship (Trinity Laban Masters 
programme, The Teaching Musician) She has since accepted a place on the Vice-Chancellors PHD 
scholarship at University of West London, where she will be researching Improvisation for 
Composition. Most recently composer - facilitator for the Royal Shakespeare Company’s European 
season, she explores playful ways of breaking down the traditional Audience – Performer – Creator 
dynamic, and is equally at home as an onstage performer or enabling others.  Touring with Theatre de 
Complicite, Mahogany Opera Group, and Battersea Arts Centre CTN, her work has been supported by 
the PRS for New Music Foundation, The Banff Centre, Sound and Music, and Fender Guitar. 

 


